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EARLY YEARS FOUNDATION STAGE (EYFS) POLICY 
 

Rationale 
We acknowledge the statement that 
“Every child deserves the best possible start in life and the support that enables them to fulfil their 
potential. Children develop quickly in the early years and a child’s experiences between birth and age 
five have a major impact on their future life chances. A secure, safe and happy childhood is important 
in its own right. Good parenting and high quality early learning together provide the foundation 
children need to make the most of their abilities and talents as they grow up.”(DfE 2012)  
 

Aims and objectives 

• To promote the social, emotional, physical, spiritual and intellectual development of each child. 

• To provide a stimulating and safe environment for learning where children can engage in 
first hand experiences 

• To support and extend children’s learning through purposeful observation, evaluation and 
interaction. 

 
The EYFS is based upon four overarching principles: 

• A Unique Child 

• Positive Relationship 

• Enabling Environments 

• Learning and Development 

The EYFS is made up of seven areas of learning: 
Prime areas: 
• Personal, Social and Emotional Development 
• Communication and language 
• Physical Development 
 
Specific areas: 
• Literacy  
• Maths 
• Understanding of the World 
• Expressive Arts and Design 
 
None of these areas can be delivered in isolation from the others; they are equally important and 
depend on each other. All areas are delivered through a balance of adult led and child-initiated 
activities. In each area, there are Early Learning Goals (ELG's) that define the expectations for all 
children to reach by the end of the EYFS. The staff plan the learning environment, activities and 
experiences and provide a framework for the foundation stage curriculum. Each foundation stage class 
have all of the areas of learning to facilitate the curriculum. Our foundation stage operates system 
where by every child has access to all the areas of provision.  
The uses of the different areas are modelled to the children so they use them independently, accessing 
the resources, as they need them. There is no time allocation for each area of learning, as each area is 
used as part of the continuous provision. We deliver a daily 20-minute phonics, literacy and number 
session.  This will increase in the summer term, to begin transition into year one (see transition policy.) 
The outdoor area can be accessed freely throughout the day, which is used all year round. Teachers 
and Early Years Practitioners plan for and support the children’s learning in the outdoor classroom. 
 
Each area of learning has a specific Early Learning Goal, which establishes expectations for all 
children to reach. By the end of the foundation stage, children will be identified as ‘emerging,’ 
‘expected,’ or ‘exceeding in each of the goals.  

 

Safeguarding and Welfare 
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“Children learn best when they are healthy, safe and secure, when their individual needs are met and 
when they have positive relationships with the adults caring for them.” 
 
We understand that we are legally required to comply with certain welfare requirements as stated in 
the Statutory Framework for Early Years Foundation Stage 2014.  
We understand that we are required to: 

● promote the welfare of children. 

● promote good health, preventing the spread of infection and taking appropriate 
action when children are ill. 

● manage behaviour effectively in a manner appropriate for the children’s stage of 
development and individual needs. 

● ensure all adults who look after the children or who have unsupervised access to them are 
suitable to do so. 

● Ensure that the premises, furniture and equipment is safe and suitable for effective learning 
environment by completing daily risk assessments for both inside and outside areas. 

● Ensure that every child receives enjoyable and challenging learning and development 
experiences tailored to meet their needs. 

● Maintain records, policies and procedures required for safe efficient management of the 
setting and to meet the needs of the children. 

 

Planning and Learning Opportunities 
We recognise that children learn and develop in different ways and have their own learning styles 
(see Teaching and Learning Policy.) In planning and guiding activities, practitioners must reflect on the 
different ways that children learn and reflect these in their practice. Three characteristics of effective 
teaching and learning are:  

• Playing and exploring - children investigate and experience things, and ‘have a go’;  

• Active learning - children concentrate and keep on trying if they encounter difficulties, and 
enjoy achievements; and  

• Creating and thinking critically - children have and develop their own ideas, make links 
between ideas, and develop strategies for doing things.  

Our planning within the EYFS is based around half termly themes and on the children’s interest.  We 
make regular assessments of children’s learning through Target Tracker and 2BuildaProfile, we use this 
information to ensure that future planning reflects identified needs.  
 
Long Term Planning 
The curriculum is organised around agreed half/termly learning opportunities that are linked to the 
children progress and data to ensure we meet the needs of the children. Our learning opportunities are 
familiar and aim to enhance the interests of our children and also enable us to deliver a creative and 
balanced curriculum. The long term cycle planning reflects a balance of the seven areas of learning 
and development from the EYFS within the environment.  
 
Medium Term Planning – The Curriculum Overview 
We address particular aspects of the curriculum in more detail for each term. Learning objectives, 
assessment opportunities, and activities and experiences for each area of learning and development 
are identified and published on the school website.  
 
Short Term Planning 
The weekly plan is informed in two ways. Firstly, through on going observation of child initiated or 
spontaneous activity and planned play opportunities (indoors and outdoors). This allows for flexibility 
in response to individual children’s needs and interests and for revision and modification of plans. 
Through this, learning objectives for the next short-term plan are identified. It is informed secondly by 
referring to the medium term plans containing objectives and activities/experiences in the half/termly 
topic. Maths, Phonics (RWI) and literacy carpet sessions are planned for daily on a weekly plan with 
clear learning objectives (see teaching and learning policy).  
 



 
 
 

 
Page 4 of 6 

 

Provision and Resources 
We recognise that the environment plays a key role in supporting and extending our children’s 
development. Through observations we assess the children’s interests, stages of development and 
academic needs, before planning our learning opportunities to ensure they are challenging, 
achievable, engaging and fun. Our foundation stage is organised to allow children to explore and 
learn securely and safely. 
 
The classrooms are set up in learning areas, where children are able to find and located equipment 
and resources independently. The outdoor area has a positive effect on the children’s development. 
Being outdoors offers the children further opportunities to explore, use their senses, develop their 
language skills and be physically active. We plan activities and resources both inside and outside 
enabling the children to develop in all the areas of learning. 
 
 
 
 
 
Our Principles of High Quality Play are: 

• Play challenges children and offers them the chance to learn in breadth and depth. 

• Play draws on what children already know and can do and enables them to master what is 

new. 

• Play enables children to apply existing knowledge and to practise their skills 

• Play encourages children to communicate with others as they investigate or solve problems. 

• Play offers children opportunities to explore feelings and relationships, ideas, and materials, 

connections and consequences. 

• Play empowers children to make choices, to solve problems and to be independent in their 

learning. 

• Play enables children to express fears or relive anxious experiences in controlled and safe 

situations. 

• Play encourages children to struggle, to take risks and to become resilient as learners. 

• Play can be supported and extended but not interfered with by adults. 

• Play presents no barriers to children because of their language, cultures, abilities or gender. 

Assessment and Record Keeping 
We analyse and review what we know about each child’s development and learning, and then make 
informed decisions about supporting the child’s progress. This enables us to plan the next steps for 
individuals and groups of children by providing challenging but achievable activities and experiences 
to extend the children’s learning. All practitioners who interact with the child contribute to the 
assessment process. Staff review the Target Tracker data termly with the Senior Leadership Team, 
monitoring rates of progress and identifying strategies that address learning and teaching priorities 
and next steps. 
 
Assessment informs our everyday planning and is based on on-going observational assessment of each 
child’s achievements, interests and learning styles, which is all recorded and stored on our 
2BuildaProfile software. 
 

Early Years Baseline Assessment 
From 2016, the reception baseline assessment will be the only measure we will use to assess the 
progress of children who enter reception year. 
 
The baseline assessment will score each pupil against the knowledge and understanding typical for 
children at the start of reception year. It will be linked to the learning and development requirements 
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of the early years foundation stage (EYFS) and to the key stage 1 national curriculum in English and 
mathematics. 
 
During the first six weeks of a child entering Reception, EY practitioners focus on best practice of 
settling children into their new routines and getting to know each other through their observations of 
and interactions with self-initiated play, small group activities and adult directed tasks.  
 
We use the Early Excellence model – EexBA 
 
EExBA is divided into three distinct but related and sequential parts that build up the appropriate 
information in order to complete the final assessment: 

• Part 1 – Leuven Scales for Well-being and Involvement 

• Part 2 & 3 – Characteristics of Effective Learning/Areas of Development  

 
The EExBA recording format will be completed, making a summative judgement for each child based 
on the assessment criteria linked to the CoEL, the Prime Areas, Literacy and Maths. When completing 
the recording format, practitioners are able to: 

• Use their own knowledge of the child built through their observation and interactions 

• Refer to records from previous settings and information from parents 

• Use the knowledge of the nursery staff, if they are part of the same school or Early Years Unit 

• Practitioners must provide a yes/no answer 

 
Ongoing Assessment 
Following the baseline summative assessment and taking it into consideration, ongoing daily 
assessments must be recorded. Assessment across the EYFS is done through: 

• Using the online software to take photos, videos, narratives and snap shot moments of a child’s 

progress and development. 

• All evidence is annotated and linked to the curriculum. 

• There are weekly ‘focus’ children. These children are observed closely, parents met with and 

reported to, next steps identified and planned for.  

• All evidence is used to make a judgement at the end of every half term according to Age 
Related Expectation.  

• Data is used to identify gaps and plan next clear steps. 
 

Parents as Partners 
Our foundation stage team strongly believes that developing an effective working partnership with 
parents/carers has a positive impact on children’s development and learning. 
 
We value parents/carers by: 

● Talking to parents about their child before their child starts in our school; 

● Showing respect and understanding for the role of parents/carers as children’s 
first and most enduring educator. 

● Encouraging parents/carers to share accounts of their child’s development and 
any concerns they may have and take action to support where appropriate. 

● Providing a welcoming environment by being approachable and friendly. 

● Establishing an atmosphere of trust and confidence. 

● Inviting parents/carers to initial meetings to share information about their 
children and about our school. 

● Giving the children the opportunity to visit the setting 

● Inviting all parents to an induction meeting to help parents to prepare their child starting school 

● Refer to the transition policy 
 
Parent consultations are arranged following their child’s ‘focus week,’ these occur every 6 weeks, at 
which the teacher and the parent discuss the child’s progress with the teacher. Parents will receive a 
report on their child’s attainment and progress at the end of the Foundation Stage. 

https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4
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Inclusion and Diversity 
We value the diversity of individuals within the school and do not discriminate against children because 
of ‘differences’. All children are treated fairly regardless of race, religion or abilities. In our school we 
believe that all our children matter. We give our children every opportunity to achieve their best. We 
do this by taking account of our children’s range of life experiences when planning for their learning. 
 
In the EYFS we set realistic and challenging expectations that meet the needs of our children. We 
achieve this by planning to meet the needs of boys and girls, children with special educational needs, 
children who are more able, children with disabilities, children from all social and cultural backgrounds, 
children of different ethnic groups and those from diverse linguistic backgrounds. 
We meet the needs of all our children through: 

● Planning opportunities that build upon and extend children’s knowledge, experience and 
interests, and develop their self-esteem and confidence; 

● Using a wide range of teaching strategies based on children’s learning needs; 

● Providing a wide range of opportunities to motivate and support children and to help 
them to learn effectively; 

● Providing a safe and supportive learning environment in which the contribution of all 
children is valued; 

● Using resources which reflect diversity and are free from discrimination and stereotyping; 

● Planning challenging activities for children whose ability and understanding are in 
advance of their language and communication skills; 

● Monitoring children’s progress and taking action to provide support as necessary. 
 

It is important to us that all children in the school are safe. We aim to educate children on boundaries, 
rules and limits and to help them understand why they exist. We provide children with choices to help 
them develop this important life skill. Children should be allowed to take risks, but need to be taught 
how to recognise and avoid hazards. We aim to protect the physical and psychological well-being of 
all children. 
 


